
 

What is the future of plurilingual language assessment in a large, so-
called ‘monolingual’ language testing organisation? 

 

Nick Saville1 & Graham Seed1 
1Cambridge University Press and Assessment 

nick.saville@cambridge.org, graham.seed@cambridge.org  

In the era of the ‘multilingual turn’ in language education (May, 2014), academic 

critics have been quick to point out the lack, or slow speed, of recognition or 

adoption of plurilingual, code-switching and/or translanguaging practices within 

language assessment (e.g. Shohamy, 2011). One particular source of vexation is 

how language tests, so historically entrenched in promoting proficiency in 

languages along monolingual lines, can ever make a truly plurilingual turn.  In 

Europe especially, it has only been in the last few years that practitioners have been 

able to identify what a ‘plurilingual assessment’ might look like in practice. 

Seed (2020) gives some examples and categorises four different types of 

plurilingual assessment. This paper aims to briefly explain this categorisation and 

then go into more depth regarding the first of these categories, „using one’s 

plurilingual repertoire to prove skills in one named language“ which has particular 

relevance to large so-called ‘monolingual’ English language testing organisations.  

We seek to address how the recognition of plurilingual repertoires and standard 

named languages can in fact co-exist (Kunnan & Saville, 2021). In order to address 

the question of whether and how test-takers already utilise their plurilingual 

repertoires, we report on how examples of code-switching are found even within 

what are supposed to be monolingual written test responses. 

We evaluate what that might mean in practice before finally taking a more 

futuristic look at how the use of digital technology and AI provide the best chances 

of creating a truly personalised plurilingual assessment offer. In doing so, we 

review the nascent work already started (Nguyen, Yuan & Seed, 2022) and 

consider what the next steps might be in order to achieve more long-term aims.  
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